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B) AGGESS T0 QUALITY,
INGLUSIVE EDUGATION

How barriers to education can drive
the institutionalisation of children



BEYOND INSTITUTIONALISATION

b) Access to quality, inclusive education

How barriers to education can drive the institutionalisation of children

Many children are placed in institutions because they cannot access quality, affordable and
inclusive education in their community. This happens at all ages, from early childhood education and
development through to primary, secondary and tertiary levels.

Some groups of children — such as children with disabilities, girls, children in rural communities,
refugees, minority ethnic or indigenous children, and children living in extreme poverty — face more
challenges in accessing quality, inclusive education in their communities. It is likely that this exclusion
places them at a higher risk of institutionalisation.’>

The availability of education in institutions should never be seen as an acceptable alternative to
providing inclusive education close to home. Parents should never be asked to choose between
raising their child in their family or giving them an education.

In some countries, institutions are labelled as ‘boarding schools’ — this can give false legitimacy to
the institution in the eyes of parents, donors and the community, and lead to institutions being
invisible in alternative care statistics.

How institutionalisation can lead to poor education outcomes

Despite promises made by institutions, education for children in institutions is very rarely of a
satisfactory standard, if provided at all — leading to lower educational attainment and contributing
to poorer life chances.

Evidence highlights that school-age children with a history of early institutionalisation perform worse
on measures of both memory and executive functioning compared to their peers without a history of
institutionalisation.” A meta-analysis of 75 studies covering over 3,800 children in 19 countries found
that children who grew up in institutions had, on average, an IQ 20 points lower than their peers in
foster care.®
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BEYOND INSTITUTIONALISATION

Education in institutions often segregates children from local communities, subjecting and
compounding stigma and discrimination against certain groups of children.

Carers’ low expectations of children in their care, unstable or multiple placements, low levels of
investment and a pervasive medical model of care, are among the plethora of reasons why children
in institutions are often significantly behind their peers in both academic attainment, and work-life
earnings in later life. Analysis of high-, middle- and low-income countries all report a significant

degree of difference between children in institutions and their peers.”*

Decades of research has shown the detrimental effects of institutionalisation on child development,
such as attachment disorders and impaired or delayed brain development, growth and cognitive
development. Coupled with poor educational provision, across the world, children who grow up in
institutions have lower educational attainment, lower high school graduation rates and do not
progress as far in the education system, compared to their peers. Care leavers often struggle to
access employment or vocational training.
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In some countries, the nature of the education provided in institutional settings may reflect the
culture, faith or worldview of the donor and not necessarily that of the local community.”® This can
result in children being unable to speak the local language or unfamiliar with their own cultural
customs or heritage.” In some cases, institutions have been used with the express purpose of
eradicating links to culture or ‘assimilating’ communities. This has been particularly acute in
countries with indigenous populations, with countries such as Canada undergoing inquiries and
processes of reflection into historic and more recent examples of institutionalisation of indigenous
populations™ taking place over many decades.

The role of education in the care reform process

Until children with disabilities have access to high-quality education in the community, the pull of
institutions will remain and it will be difficult for children to return home from institutions.

Inclusive education reform and care reform processes are deeply connected. Access to affordable,
quality, inclusive education services - including early childhood education - is essential to any
reintegration or care reform programme.

Education provides children with the opportunity to socialise with a diverse range of peers within
their communities. This opportunity for socialisation is greatly diminished when children are
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segregated in institutions. Inclusive education is essential in breaking down stigma and

discrimination.

Funding that flows into institutions (including child sponsorship, donations from abroad as well as
government or faith-based funding) can be reallocated to support children’s integration and the
development of education provision in the community.

SUSTAINABLE
DEVELOPMENT GOAL

QUALITY
EDUCATION

By building the capabilities and resilience of families and communities, and
addressing the root causes of family separation, the care reform process
will contribute to the delivery of SDG4: Ensure inclusive and equitable
quality education and promote lifelong learning opportunities for all

4.1 By 2030, ensure that all girls and boys complete free, equitable and
quality primary and secondary education leading to relevant and effective
learning outcomes

4.2 By 2030, ensure that all girls and boys have access to quality early
childhood development, care and pre-primary education so that they are
ready for primary education

4.4 By 2030, substantially increase the number of youth and adults who have
relevant skills, including technical and vocational skills, for employment,
decent jobs and entrepreneurship

4.5 By 2030, eliminate gender disparities in education and ensure equal
access to all levels of education and vocational training for the vulnerable,
including persons with disabilities, indigenous peoples and children in
vulnerable situations

4.6 By 2030, ensure that all youth and a substantial proportion of adults,
both men and women, achieve literacy and numeracy

4.a Build and upgrade education facilities that are child, disability and
gender sensitive and provide safe, non-violent, inclusive and effective
learning environments for all



KEY REGOMMENDATIONS:
AGGESS T0 QUALITY,
INGLUSIVE EDUGATION

' Recognise that denying access to quality inclusive education
plays a key role in driving family separation, and that
keeping children in supported families will deliver better
education outcomes. All human rights are indivisible and
interdependent. The right to education should not supersede
the right to respect of family life.

' Ensure that education sector planning includes a specific
focus on the needs of children in the care system and of
those at risk of being taken into care.

' Develop an education system that ensures access to free,
safe, inclusive and equitable learning opportunities and
environments for children in their own communities. This
includes early childhood education, inclusive education
for children with disabilities and support services in the
community. Special attention should be paid to vulnerable
groups, including girls.

@ !dentify and reduce barriers to accessing education,
such as financial barriers including: uniforms, meals
and transportation.

@ Ensure that national registration, reporting and monitoring
systems on children outside family care include educational
facilities which provide long-term residential care so
that they can be included in national efforts to ensure
appropriate family-based care for every child.

' Identify and tackle stigma and discrimination that hinder
access to education in societies through policy change
and awareness raising initiatives. Schools are also valuable
places to influence the attitudes and beliefs of communities -
challenging and shaping discriminatory social norms.

@ Enshrine formal coordination between the child protection,
education and care sectors so that no child falls through
the gaps and is left behind.





